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By the end of this workshop, participants will be able to:
1. Determine the intended use(s) and user(s) of the assessment results.

2. Compare and contrast the goals for using several categories of
assessment methodologies, including formative and summative; direct
and indirect; and qualitative vs. quantitative.

3. Discuss how the level of cognitive performance targeted by the outcome
directs the appropriate methodology for assessment of that

Presentation performance.
Objectives

4. Explainthe importance of alignment between learning activities,
assessments, and course student learning outcomes.

i 5. Explain the differences and relationships between grading, course B
' evaluation, and learning outcomes assessment. b

| 6. Explain how utilizing "authentic” assessment methods can improve
student learning by focusing on complex, ill-structured, and real-life
challenges.

- 7. Design avariety of effective learning activities and assessments from a
student learning outcome.
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Student learning outcomes

clearly state
the expected knowledge,
REVIEW: skills, attitudes,
Defining a competencies,
Student j and habits of mind

Learning
Outcome

that students are expected to acquire

s when they complete:

e a course
National Institute for

1 Learning Outcomes Assessment a program, or
-_ Making Learning Outcomes Usable & Transparent o a Cert|f|Cate or deg ree
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A learning outcome statement contains
1. averb (an action) and
2. anobject (usually anoun).

REVIEW:

Anatomy of a Analyze how situational variables shape
Student ~ communicative interaction (verbal, non-verbal,
Learning -~ and paralinguistic) and behavior in significant



REVIEW:
Anatomy of a

Student
Learning
Outcome

WORKSHOP LO - Intercultural Competence:
Analyze how situational variables shape
communicative interaction (verbal, non-verbal, and
paralinguistic) and behavior in significant ways.

*Situational variables: e.g., context and role expectations, including power
differentials, and social variables such as age, gender, social class, religion,
ethnicity and place of residence
4
~ Inits broadest sense, intercultural competence can be
~ defined as “a complex of abilities needed to perform effectively
- and appropriately when interacting with others who are

linguistically and culturally different from oneself.”

-
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Three steps to get from learning outcome to

assessment:

1. Identify the level of assessment (who?) and the
purpose of the assessment (why?)

2. Determine what types of assessment tasks are
aligned with the target level of knowledge (e.g.
Bloom’s taxonomy) in the learning outcome

3. Choose assessment methods that accurately and |

effectively measure student performance as &
determined by the course student learning ,qi;
outcome ’;'E,q
: —— _ w_ﬁf, &3
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Types of

Assessment

Formative &
Summative

Qualitative &
Quantitative

Direct vs.
Indirect




...Engaging and worthy problems or questions of
|mportance In which students must use
knowledge to fashion performances effectively
and creatively. The tasks are either replicas of or
analogous to the kinds of problems faced by adult
citizens and consumers or professionals in the

field."

-Grant Wiggins
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Individual Performance Tests e T,
Individual Sl sl
Portfolios: Comprehensive Exams
PLACEMENT Cartification Exams
Advanced Placement Tists
Vocational Preference Tests
Orther Dagnostic Tests
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PROGRAM ENHANCEMENT PHEJ nd" it
be aggregabed to serve program
evaluation purposes
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OBJECT
OF
Leamning/Teaching Accountability ASSESSMENT
(Formative) (Summative) (WHAT)
—— —
e
PURPOSE OF ASSESSMENT (WHY?)
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Photo Credit: Terenzini, P.T. (Nov/Dec 1989) AssessmentW|th Open Eyes: Pitfalls in Studying Student.-_ :
Outcomes.” Journal olegherEd'UCdtlon VoI 60, No. 6, pp. 644-664.




Formative Assessment Summative Assessment

Goal: Goal:
To gather feedback from formal = To measure the level of success or
or informal processes that can be proficiency that has been

= ormative & used by the instructor and the obtained at the end of an
= ~ iy r students to gather evidence for  instructional unit, by comparing it
SUIMImativc the purpose of improving against some standard or
}\55 BSSM &,“-t learning. These may be low benchmark.
= stakes assessments.
_D SICIONS *The outcome of a summative

assessment can be used formatively
when students or faculty use the results
to guide their efforts and activities in
subsequent courses.



EXAMPLES

Formative Assessment

| Weekly applications:

Students will be able to

analyze themselves using

| psychological principles, and
- plan how to improve their

lives.

Summative Assessment

Service Learning:

. Students will be able to

collectively develop and
carry out psychological

~ research procedures.




Which methodology should we use to measure a
gluteus maximus?

QRUALITATIVE QUANTITATIVE
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EXAMPLES

Fraguency

T ]

Wariatizn within

‘Warlation bebween

§

REroups

- | professions.

Qualitative Assessment

- Oral Competency:

- | Students will be able to
- identify importance of
- | developing statistical skills
A by hand while recognizing

that social scientists utilize
statistical software for their
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by

. - identify the appropriate

By ﬁ# hypothesis testing method
> - and carry out the identified
" method’s procedure.

Quantitative Assessment

Written Competency:

Students will be able to
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Assessment methods = tools/techniques used to determine the extent to which the learning outcomes are achieved

Direct Assessment Methods Indirect Assessment Methods
Involves looking at actual samples of Involves gathering information about
student work produced in our courses and student learning by looking at indicators
programs. of learning other than student work
output.

Average Job Placement Rate of All New College
Graduates and Nursing Graduates

8%
Lewvel MSN
Graduates

All Mew College

L
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Direct
Assessment Methods

Course and homework assignments
Exams and quizzes

Locally developed pre- and post- tests
Performance assessment for graduates
Writing proficiency exams

National Major Field Achievement Tests
Certification exams, licensure exams
Reflective journals

Portfolio evaluations / Capstone courses
(program assessment)

Internship evaluations

Grading with scoring rubrics*

Indirect
Assessment Methods

Peer institutions comparison

Job placement rates

Employer surveys

Transfer student performance at 4-yr
college

Student graduation/retention rates
Exit interviews of graduates

Focus group discussions

Alumni surveys

Tracking of alumni awards, achievements
(national, state, international, etc.)
Classroom assessment techniques
(minute papers, muddiest point)
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Backwards
Design
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Teaching & Learning
Activities
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Backwards

Design

Competency Based Education Planning for
PSY2265 Cognitive Psychology - Asako Stone

Competencies
(what students will master)

Student Learning Outcomes
(what students will do through model, practice, and application)

Critical Analysis. Students will be able to
their thought processes using

cognitive psychological principles, and

how to improve their thought processes.

o Application level: personal

o Spiral 1: Application of individual
principles at the chapter level (How
could | improve my own life by applying
cognitive psychology?)

o Remembering: Students will cognitive psychological
principles applicable to their current thought processes.

o Understanding: Students will research methods and
main findings based on research articles.

o Applying: Students will identified cognitive psychelogical
principles to their own thought process.

o Analyzing: Students will their own thought processes
through identified cognitive psychological principles.

o Ewvaluating: Students will their own thought processes, and
critique their peers’ applications.

o Creating: Students will ways to improve their thought

processes, and rewrte their applications based on their peers’
critiques.




Level of
Bloom’s

Taxonomy:

WORKSHOP LO - Intercultural Competence:
Analyze how situational variables shape
communicative interaction (verbal, non-verbal, and
paralinguistic) and behavior in significant ways.

*Situational variables: e.g., context and role expectations, including power

o

‘35

differentials, and social variables such as age, gender, social class, religion,
ethnicity and place of residence




Importance of
Matching

level of SLO
with

Assessment
Tasks

CLASS, ALL YEAR LONG, ['VE
TRIGHT EACH OF YOU TO LEAEN
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T'VE SET GOALS FOR EACH OF
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How are grades and measurement of student
learning outcomes similar? Different?

Assessment

= f Student
ACthlty 2 e | oLezau:jni::g

Outcomes




Why exam and course grades may not
necessarily measure ability to meet a learning
outcome:
* inconsistent evaluations within course,
between courses, semesters, campuses
* grades can depend on instructor-specific
factors: weight for assignments, importance of
~additional topics
- grades can depend on student behavior missed
or late assignments




What are
the pros
and cons of

using
rubrics?




ACTIVITY 4: SLO - Professionalism

Identify Identify
Demonstrate
. components of components of . . Demonstrate
Skill/ ) . . ] Professionalism ) )
professionalism professionalism . . Professionalism
Outcome (Clinical 1) . .
(Exam 1) (HW1) - (Clinical 2)
1
15pt 2o0pt P 10 pt
Stda ‘ 10 15 6 9
Std2 14 18 10 8
Std 3 ‘ 14 17 5 5
Class Average 12.67 16.67 7 7-33
SLOs:

1) ldentify components of professionalism in the workplace.

2) Demonstrate professionalism in the workplace.

See TSJC Professionalism Rubric

Total

Identify
components

35pt

25

32

31

29.34

Total Total
demonstrate Score/
professionalism Grade

S 55 pts

15

18 50=B

10
14.33
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ACTIVITY 5: SLO — Communication

Grading Criteria Student
(10 points each) #1 #2 #3 #4 #5 #6 #7 #8 #9 #10 AVG
1. Clearly state the purpose. 9 8 7 9 7 9 10 8 9 9 8.3

2. Clearly understand the audiences’

values, attitudes, goals, and needs. v & J J 2 € J 8 v 2 6.9
3. Evaluates evidence (data) for accuracy

and relevance. e 2 e . 8 v e G e g 9
4, U_se vocabulary appropriate to the 2 3 9 9 5 9 3 7 3 10 76
subject and purpose(s)

5. Use correct reference forms. 7 6 7 6 5 6 7 8 9 9 6.7
6. Use correct grammar, synta_x (word 3 9 7 3 6 7 3 9 3 10 8

order), punctuation, and spelling.

7. Present accurate information. 9 7 8 9 7 6 8 9 9 8 8

_8. Develop patterns or organization for 6 7 3 9 7 3 9 7 9 9 79
ideas.

9. Identify strenq_ths and wz_eaknesses of an 7 6 2 9 5 7 2 3 7 9 7

argument, situation, or action.

10. Summarize the main ideas clearly. 8 7 8 9 7 6 7 8 10 10 7.9
TOTAL GRADE: 76 75 76 84 60 71 79 77 84 92

SLO: Explain and defend ideas orally and in writing.
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* Introduction to Rubrics — DePaul Teaching Commons — LINK

- Creating Rubrics — a five-part tutorial on rubric creation and
implementation: LINK

- American Association of Colleges &Universities (AAC&U)
VALUE Rubrics - LINK
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